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A COMPETENCY-BASED APPROACH TO DEVELOPING
STUDENTS' LISTENING AND READING SKILLS WHILE
FOREIGN LANGUAGE LEARNING

Abstract. The competence-based approach to foreign language learning
involves not only the development of linguistic knowledge (vocabulary,
grammar, phonetics) but also the ability to use this knowledge effectively in real-
life situations. This means that the primary focus is on the practical aspect of
language proficiency, which ensures not only the acquisition of theoretical
material but also the development of language skills, intercultural communication
abilities, critical thinking, teamwork, and problem-solving competencies. A
particular emphasis is placed on listening and reading skills, as they serve as the
foundation for receiving, processing, and analyzing information and for the
further development of other types of language activities such as speaking and
writing.

The aim of this article is to define the main principles of the competence-
based approach to developing students’ listening and reading skills and to identify
the key challenges associated with its implementation in the educational process.
The study analyzes both didactic and psychological aspects of language teaching
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and explores effective strategies and methodologies that enhance active student
participation. This approach transforms learning from passive knowledge
absorption into an active process where students become full participants in
communication and knowledge acquisition.

The competence-based approach is also closely linked to increased student
motivation. Learners see the practical benefits of studying the language, as the
acquired knowledge and skills enable them to navigate in a foreign-language
environment, comprehend authentic texts, and participate in intercultural
dialogue. The use of interactive teaching methods, authentic materials, and
situational modeling creates favorable conditions for the effective development
of listening and reading skills, as well as for the formation of key competencies
required in modern society.

Keywords: competencies, communication, reading skills, listening skills,
approach.
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KOMIIETEHTHICHUM MIAXIJ O PO3BUTKY Y CTYJEHTIB
HABUYOK AYAIIOBAHHA TA YUTAHHA 1111 YAC
BUBUYEHHS IHO3EMHOI MOBU

Anortauig. KomnoereHTHICHUI miAX1A 10 BUBYEHHSA 1HO3€EMHOI MOBHU
nependayae po3BUTOK HE JIUINE JIHTBICTUYHMX 3HAaHb (JIGKCHUKU, TPaAMaTUKH,
dboHeTHKN), a i popMyBaHHS 31aTHOCTI €(heKTUBHO BUKOPHUCTOBYBATH I1i 3HAHHS
y peajbHuX KUTTEBUX cUTyalisx. [{e o3navae, 1o oCHOBHA yBara mpuaiig€TbCs
MPAKTUIHOMY aCHEKTY BOJIOJIHHS MOBOIO, SIKHI 3a0€311eUy€ He JIUIIE 3aCBOECHHS
TEOPETUYHOTO MaTepialy, ajie i PO3BUTOK MOBJICHHEBUX HABUYOK, 3AATHOCTI JI0
MDKKYJIBTYPHOI KOMYHIKAIlii, KPUTHYHOTO MHUCIICHHS, YMIHHS TpaIfoBaTH B
KOMaHJi Ta BHpimryBaTu mnpooOiemMu. OcoOMUBY poib y MHOMY TIPOIECi
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BIJITPalOTh HABUYKM ayJIIOBAaHHS Ta YATAHHS, OCKUIBKH caMe BOHH € 06a3010 JIs
OTpUMaHHs, OOpoOKM Ta aHamizy iHpopmalii, a TakoX s MOJANbIIOr0
dbopMyBaHHS 1HIIUX BHUJIB MOBJIEHHEBOI MISUIBHOCTI, 30KpeMa TOBOPIHHS Ta
nuchMa.

Mera cTaTTi — BA3HAYUTH OCHOBHI MIPUHIIUITN KOMIIETEHTHICHOTO MiAXO1Y
JI0 PO3BUTKY HABUYOK ayIIOBaHHS Ta YATAHHA y CTYJICHTIB, @ TAKOX BUSBHUTH
KJIFOYOB1 TPYJIHOII, III0 BUHUKAIOTH I Yac WOro BIPOBAIKCHHS B OCBITHIN
mporec. Y pamMKax JOCTIDKEHHS aHAM3YIOThCS TUIAKTHYHI Ta MCHXOJIOTIYHI
aCMeKTH HABYaHHS, PO3TIISIAIOTHCA €GEKTHBHI CTpaTerii Ta METOAMKH, SIKi
CHPUSAIOTh AKTUBHOMY 3aJyY€HHIO CTYAEHTIB O HaBYAJIBHOTO Ipolecy. Takui
M1X11 1a€ 3MOTY IMEPETBOPUTH HABYAHHS 3 MTACUBHOTO 3aCBOEHHS MaTepialy Ha
aKTUBHY JISUIBHICTb, y SKIM CTYyJEHTH CTalOTh MOBHOLIHHUMH YYaCHUKaMU
KOMYHIKallii Ta 3100yBayaMu 3HaHb.

KoMmeTeHTHICHUNA MIAX1A TAKOXX TICHO IIOB’SI3aHUM 13 MIABUIIEHHIM
MOTHBALli CTy/neHTiB. BoHr 0ayarh MpakTHUYHY KOPUCTH BiJi BUBYEHHS MOBH,
aJike 3100yT1 3HAHHS Ta BMIHHSI IO3BOJISIFOTH iM OPIEHTYBAaTUCA B IHLIOMOBHOMY
Cepe/lOBUIL, CIPUIIMATH aBTEHTUYH1 TEKCTH, OpaTH y4acThb Y MIXKKYJIbTYPHOMY
nianosi. 3acToCyBaHHS 1HTEPAKTUBHUX METOMAIB HABUYaHHSA, ABTEHTUYHUX
MaTepiaiiB Ta CUTYallMHOrO0 MOJIEIIOBAHHS CTBOPIOE YMOBH i €(PEKTUBHOTO
PO3BUTKY HaBMYOK ay/A1IOBaHHS Ta YMTAHHS, a TaK0X (OPMYBAHHS KIFOUOBUX
KOMITETEHTHOCTEHN, HEOOX1THUX y Cy4aCHOMY CYCIIJIbCTBI.

Kiro4oBi cjoBa: KOMIIETCHTHOCTI, KOMYHIKAIlis, HAaBUYKH YHTaHHS,
HAaBUYKH ayiF0OBaHHS, ITIIX1]I.

—
p=—5)
c
el ©
=2,
=
=5
i —
= 8
=
_a

The relevance of the problem. In the modern education system, it is
crucial not just to acquire knowledge but also to apply it in real-life situations.
This is especially relevant in foreign language learning, where understanding
spoken and written language is essential for effective communication.

A competency-based approach to foreign language learning involves
developing not only linguistic knowledge (vocabulary, grammar, phonetics) but
also the ability to use it in real-life situations. Special attention should be given
to listening and reading skills, as they form the foundation for understanding
information and further developing communicative competence.

In recent years, there has been a significant increase in interest in a foreign
language as a means of international communication. Therefore, the primary task
of teaching a foreign language at the present stage is the formation of foreign
language communicative competence. For students of language specialties,
mastering communicative competence is an integral part of the perfect study of a
foreign language. However, many teachers and students encounter difficulties in
teaching dialogic speech and its practical application. It is no secret that each
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student perceives and reproduces information in accordance with a certain type
of intelligence, therefore, ideally, everyone's speech competence should be
formed taking into account individual characteristics. This study aims to simplify
the task aimed at forming students' speech competence, as it systematizes the
main features of students' communicative competence, lists key aspects of
individualization in the formation of communicative competence and presents a
set of methods and approaches for training dialogic speech, which are developed
taking into account all the features mentioned above. In addition, the work
focuses on the ability to communicate in authentic situations, which is extremely
important in the learning process, as it is directly related to the subsequent
application of the language in practice.

The main research methods in the article are descriptive and
comparative.

Analysis of last researches and publications. The education of a future
specialist is considered as the education of a cultured person and a highly
qualified specialist in the future (in this case, by means of a foreign language),
capable of solving work tasks and creating an appropriate cultural environment
around himself. The implementation of this task broadens the horizons of
students, increases their general culture, as well as the culture of thinking,
communication, and language. According to these subsystems, it is possible to
determine interrelated guidelines that can become the basis for teaching a foreign
language in a linguistic higher educational institution in the context of
individualized competency-based education.

A future English teacher must be fluent in a foreign language and
demonstrate high foreign language communicative competence. However, not all
students of language faculties and specialties reach this level. Thus, the question
of finding and selecting updated approaches, methods, and means of
individualizing the formation of foreign language communicative competence of
future English teachers at the university very often arises, which makes the topic
of this scientific work extremely relevant. Intercultural communication requires
careful preparation, which is why students, as well as everyone who wants to
learn English and actively use it, must choose a path for themselves that will help
them achieve their goal. That is why this work is aimed at researching and
summarizing information on the formation of English-language communicative
competence, taking into account the individual characteristics of students.

The competency-based approach is a teaching method aimed at developing
key competencies that enable students to function effectively in different life
situations. In the context of foreign language learning, this approach focuses on
the following competencies:
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1. Linguistic competence — mastery of the language system (grammar,
vocabulary, phonetics).

2. Communicative competence — the ability to use the language effectively
for communication.

3. Sociocultural competence — awareness of the cultural aspects of the
target language.

4. Strategic competence — the ability to use learning and communication
strategies effectively.

5. Critical thinking — the ability to analyze and interpret information.

The competency-based approach makes the learning process more flexible
and focused on practical applications.

The introduction of a competency-based approach into the educational
system involves the formation of a person of the information society, a creative,
independent individual who can think critically, is ready for continuous self-
education, self-development, is independent in making decisions both in personal
life interests and in the interests of society. A graduate of an educational
institution must acquire the priority qualities of a modern citizen, namely: the
ability and readiness for cooperation, creative activity, the ability for objective
self-assessment, tolerance, etc.

Thus, the strategic direction of education is a competency-based approach,
which involves the formation of competencies in the individual necessary for
successful self-realization in society, successful solution of life problems, the
ability to further study and conduct professional activities. In general, the goal of
the competency-based approach is to ensure the quality of education.

The competency-based approach is a bridge that connects educational
establishment with the real world and the needs that life poses to a person, capable
of ensuring life success in a knowledge society [1, p. 118].

The goal of the competency-based approach is to educate a linguistic
personality who possesses a system of knowledge, communicative skills and
abilities, which will provide him with a high level of communication in various
life situations [2, p. 184].

In modern scientific and pedagogical discourse, it is emphasized that the
competency-based approach puts in first place not the student’s awareness, but
the ability to solve problems that arise:

- in knowing and explaining the phenomena of reality (orienting,
understanding, assessing), in mastering modern technology and technologies,
information culture;

- in human relations, when orienting in ethical norms, in individual and
group psychology, when choosing partners, when assessing one's own actions
and deeds;
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- in practical life when performing social roles;

- when orienting in the environment, in legal norms and administrative
structures;

- In the situation of choosing a profession and assessing one's readiness to
study in a vocational educational institution, if necessary, to orient oneself in the
labor market, in the vocational education system [3, p. 67-89].

The competency-based approach, based on the principle of globally
oriented education, contributes to the formation of a new understanding of the
world in subjects of learning based on holistic and humanistic views, a new
attitude to the world and a new way of activity in order to preserve the balance
and harmony of the systems "man and nature", "man and society", "man and man"
[4, p. 146]. Therefore, competencies should encompass such personal qualities
that allow integration into a broad global socio-cultural context, which includes:

— awareness of the ambiguity of positions and views on a particular
phenomenon, in particular, recognition of the fact of diversity and heterogeneity,
which means forming an attitude in those who study towards tolerance towards
others, developing different views of the world, awareness of different images of
the world,;

— vision of the internal alternativeity of solutions (taking into account the
pros and cons) of any activity that requires the ability to plan the consequences
of actions, actions, and predict near and distant life prospects;

The competency-based approach is “the orientation of the educational
process towards achieving results, which are hierarchically subordinate key and
subject (branch) competencies (communicative, literary, artistic, interdisciplinary
aesthetic, natural science and mathematical, design-technological and information-
communication, social science, historical and health-saving)” [5, 10].

According to the State Standard of Education, key competencies include:

1) fluency in the state language;

2) the ability to communicate in the native (if different from the state) and
foreign languages;

3) mathematical competence;

4) competence in the field of natural sciences, engineering and technology;

5) innovation;

6) environmental competence;

7) information and communication competence;

8) lifelong learning;

9) civic and social competences;

10) cultural competence;

11) entrepreneurship and financial literacy [6, p. 294].

0=
p—
—
]
(=
cT
=l @
—
=S,
S5 &
S5
=8
=




hURH T

DCBITH

ISSN 2786-6165 (ONLINE) N2 4(34)2005

Most researchers tend to believe that the entire set of competences in
education in general is a hierarchical system, the levels of which are: key
competences (basic), general sectoral competences, special (subject)
competences.

The current programs indicate that the formation of key competencies
through a foreign language is “a long process that does not end with the study of
a certain topic of communication or the completion of studies at a general
secondary education institution. It is determined by the topic, which is determined
by the curriculum for each class separately. Most key competencies are formed
further, in different volumes and directions, throughout the entire process of
studying a foreign language” [6].

Competencies, according to many scientists and researchers, are those
indicators that allow determining the readiness of a graduate for life, his further
personal development and active participation in the life of society, because what
IS important today is not only the ability to operate with one’s own knowledge,
but also to be ready to change and adapt to new needs of the labor market, to
operate and manage information, to act actively, to make decisions quickly, to
learn throughout life.

Thus, the competency-based approach to learning a foreign language is
based on interdisciplinary, integrated requirements for the outcome of the
educational process. The need to help students learn to use a foreign language
correctly, consciously, in its most important functions (communicative,
cumulative, cognitive, aesthetic) in certain situations (educational, everyday,
professional) is the main task of modern foreign language education.

Competence is a property of the competent. Competent (about a person) is
capable, someone who has a certain power, authority, knowledge, skills. Thus,
competence can be called one of the main characteristics of a person, the
foundation of which is laid on the skills and abilities, knowledge and experience
necessary for the effective solution of problematic issues.

In addition, the phenomenon of competence: 1) is always considered in the
context of professional activity; 2) is understood as an important new formation
of a person, which is an integration of various human competencies; 3) is
characterized by the degree of a person’s readiness for activity and the
effectiveness of its implementation; 4) is formed during the person’s
development of the relevant activity [7]. According to the above features, in
relation to the English language, the concept of communicative competence can
be described as the acquisition of the necessary competencies and qualities of a
student to carry out English-language communication. In communication,
communicative competence is of particular importance, since the level of
socialization of an individual is measured by assessing his communication skills.
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This is a type of communicative action, and the purpose of such communication
is the transfer, receipt of information and/or experience, results of activity,
knowledge, abilities and skills. At the same time, it is communicative knowledge,
abilities, skills that are the basis of communication; they determine the level of
development of communicative competence. The issue of communicative
competence of the individual has arisen before a significant number of
humanities.

The issue of competence in communication is also the subject of theoretical
research, the results of which have allowed us to define communicative
competence as an indivisible and stable formation, which is reflected in the
personal and psychological nature of behavior and communication, reveals the
ability to establish and maintain connections for communication with others
within the framework of a certain activity; such an ability to communicate
involves a set of skills, experience, qualities and abilities that allow a person to
communicate effectively and achieve the set goals of communication [4].

Delving into the structure of the communicative competence of the
individual, scientists identify the following components:

The emotional component manifests itself as the ability to understand and
determine one's own feelings and the feelings of the interlocutor for the purpose
of self-motivation and management of one's own emotions within and in
relationships with other people; the balance of rational and emotional elements
in the process of interaction.

The ability to perceive and understand the content and essence of oral and
written speech, the ability to process, classify information, understand the
communicative essence of messages, remember and, if necessary, correctly
update knowledge and facts - all this reveals the essence of the verbal-logical
component in the structure of communicative competence.

The reflective component is considered as the ability to effectively and
adequately carry out reflective processes, which ensures the processes of
development and self-development. It also contributes to a creative approach to
communication in order to achieve its maximum efficiency and productivity.

The essence of the linguistic component lies in the ability to update
knowledge of the language, the willingness to use the basic principles of the
functioning of language and speech to solve communicative tasks.

The speech component is an integrated category, covers the system of
language skills (the main elements of listening and speech culture) and
demonstrates knowledge of all levels of language and the conditions of its
functioning in various social contexts.

Considering that communication is a process of interaction between
people, an interactive component is also distinguished, which is manifested in the
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ability to influence the effectiveness of general activities and interaction and to
provide positive changes for related subjects related to their internal growth and
development.

The socio-communicative component is manifested in the ability to feel
confident in any social situation, make the right decisions and, as a result, achieve
the desired communicative goal.

The purpose of the research is to identify main principle and main
difficulties of competency-based approach introduction to the developing of
students' listening and reading skills while learning a foreign language.

The tasks of the research:

1) to systematize the works of scientists on ways to determine the
individual peculiarities of students;

2) to identify key aspects of the formation of communicative competence;

3) to develop a set of methods and approaches to improve students'
communicative competence when learning a foreign language.

Presentation of main material of the research. Communication is a
process of interaction between both individuals and cultures, especially in the era
of globalization of the modern world, where the socio-cultural component is
highlighted. Communicative competence is presented as the ability to carry out
intercultural communication on the basis of cultural and social standards of
communication behavior; provides intercultural communication; requires an
appropriate level of knowledge of the socio-cultural context in which language
functions; is a structural composition of social roles, standards and principles of
the group, cultural models of behavior, linguistic value orientations, awareness
of one's identity through the perspective of those cultural features that are
established in a particular society.

The sociolinguistic component has a significant influence on the formation
of intercultural communication; it reflects the ability to use, localize and
transform language forms in accordance with the situation. In addition, the
component assumes a tendency to learn foreign languages and the ability to
recognize the linguistic aspects of the social community in terms of its place of
residence, origin and occupation.

Communication requires a certain information content, and therefore the
individual must master the subject of speech. Such a statement is the basis for
highlighting the subject-thematic component in the structure of communicative
competence.

To master the subject of communication, a person must be able to quickly
find, process and present the necessary information, as well as master the
knowledge, skills, principles and standards of computerization and
informatization, otherwise, it will be impossible to communicate and work today.
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Therefore, an information component of communicative competence is also
highlighted.

The specified components can be structured according to their elements.

Success in communication is impossible without certain individual
qualities necessary for interaction, therefore an individual-personal element is
highlighted. No interaction will be effective without knowledge and ability to use
the language apparatus, which in this context is called the language element. The
interactive-practical element describes all aspects of interaction between people.
The next multicultural element explains aspects of interaction between different
nations and cultures, which is especially important in the context of globalization
of modern society. And, finally, the content-informative element includes the
subject aspect of communication and the ability to process information. The
above elements illustrate the skills, having acquired which a person can be called
competent [3].

So, these elements are integrated with the above-mentioned components of
communicative competence. Thus, the individual-personal element contains
emotional, verbal-logical, reflective components; the language element includes
linguistic, speech components; the interactive-practical element integrates into
the socio-communicative and interactive components, the multicultural element
- sociocultural, sociolinguistic components; content-informative element -
subject-thematic and informational components.

Individual-personal element. The emotional component of communicative
competence is based on the competencies of self-awareness and self-control (i.e.,
a deep understanding of oneself, one's own needs and motives; control of one's
own emotions and directing them in the right direction), empathy (the ability to
understand or feel what another person is experiencing through sympathy,
penetration into the inner world of another person, the ability to take into account
the feelings and emotions of other people), perception (which makes it possible
to assess the emotional and psychological reactions of communication partners).
The verbal-logical component focuses on the ability to analyze the content of a
statement, highlight its main idea, the ability to assess the truth or falsity of the
information provided, the ability to design and organize one's own statements,
and the ability to highlight and remember relevant information. The internal
reserve of the reflective component is reflective-analytical competence (i.e.
aimed at self-analysis), reflective-evaluative (assessment of the correctness of
solving communicative tasks), reflective-projective (designing a communicative
strategy and assessing the correctness of solving a communicative task).

Language element. The linguistic component of communicative
competence is based on the following principles: phonetic (correct pronunciation
of sounds, developed phonemic hearing), lexical (knowledge of vocabulary,
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including such lexical elements as phraseological units, stable combinations,
words), syntactic (combination of knowledge and skills to build sentences and
word combinations), grammatical (knowledge of the grammatical structure of the
language), orthographic (a complex of knowledge, skills and abilities in spelling),
semantic (understanding the semantics of words and using them in the correct
semantic meaning), stylistic (knowledge of functional styles and registers of the
language). The speech component consists of the following competencies:
speech-activity (readiness for a certain communicative act), discursive (a set of
skills and abilities of coherent and logical expression), pragmatic (the ability to
effectively use expressions in accordance with the communicative desires of the
speaker and in accordance with situational conditions), strategic (the ability to
achieve specific communicative goals using verbal and non-verbal communicative
strategies and mobilizing one's own resources).

Interactive-practical element. The internal reserve of the interactive-
practical element is the readiness for joint activity and cooperation, the ability to
build relationships with others in a way that is beneficial for all interlocutors, the
tendency to constructive and rich communication with others. The basis of the
socio-communicative component of communicative competence is a high level
of mastery of the culture of verbal expression that corresponds to speech, the
plasticity of gestures and posture, emotional and facial support of speech, tone
and volume of speech; as an expressive sphere of communicative activity and the
ability to establish emotional contact with the interlocutor.,

Multicultural element. The sociocultural component is based on such
competencies as intercultural (interaction of people belonging to different
cultures and languages; reflects adequate understanding of two or more
participants in communication who belong to different nationalities), cultural
(knowledge of common cultural values), normative (ensures communicative
compliance of statements with social norms of behavior in a certain
communicative situation). As the basis of the sociolinguistic component,
competence in speech etiquette (mastery of the principles of speech models) and
cultural linguistics (knowledge of cultural lexical material and the ability to use
it in communication) are distinguished.

Content-informative element. The subject-thematic component of
communicative competence is manifested through the mastery of such
competencies as subject (ensures the subject completeness of speech), specialized
(helps solve a certain range of issues in a certain situation of professional activity)
and technological competence (the ability and skills to use modern computer and
information technology tools to solve communicative tasks in professional
activity and everyday life) [6].
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Thus, the definition of "communicative competence" is interpreted as an
indivisible formation that manifests itself in the communicative process as the
ability to actualize and use the acquired experience of communicative activity
and individual psychological qualities to achieve a communicative goal. The
structure of communicative competence is a composition of five elements:
individual-personal, linguistic, interactive-practical, multicultural, content-
informative. These elements combine such components of communicative
competence as emotional, verbal-logical, reflective, linguistic, speech,
interactive, socio-communicative, socio-cultural, socio-linguistic, subject-
thematic and informational. The internal reserve of all these components is
communicative competence.

The basis of communicative competence is knowledge, skills, abilities,
experience of communicative activity and emotional attitude towards it.
Possession of all components of communicative competence is necessary for
effective and productive life in the conditions of the modern world.

In the conditions of the implementation of international mobility and
integration of Ukraine into the educational and informational world space, the
need for new ways of forming and developing the linguistic identity of students
who are able to freely navigate in the multicultural educational space is becoming
more urgent. space and carry out professionally oriented interaction with
specialists from other countries. In this regard, it is especially necessary to expand
the circle of communication of students and improve the quality of language
training based on the development of key (basic) competencies.

The dominant goal of learning is the acquisition of individual
communicative competence. The focus of teachers’ attention “is shifted from the
structure or system of language (as it was in structural linguistics) to the structure
of speech, which is distinguished by contextuality and cultural identity”’[7].

Teaching foreign language communication in the context of cultural
dialogue involves the creation of didactic methodological conditions for the study
of foreign languages and foreign culture in the formation of integrative and
communicative skills of intercultural communication, and the methodological
dominant is the orientation towards the formation of future specialists as subjects
of cultural dialogue. Thus, the correctness of communication in authentic
situations depends on the method of language learning, and now it is quite
important to focus on the sociocultural approach to the formation of
communicative competence.

The main principles of communicatively oriented sociocultural education
of students in conditions of foreign language communication are:

- the principle of intensive intellectualization of students’ educational and
communicative activities;

- the principle of taking into account the profiles of training specialties at
language faculties:
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- the principle of balance of academic and extracurricular activities of
students in mastering the rules of intercultural communication;

- the principle of humanistic psychological component of foreign language
communication [5].

Therefore, the necessary conditions for the implementation of socio-
cultural education in our universities are orientation towards mandatory bicultural
and bilingual education, an integrative-communicative approach to the study of
language as a means of communication, intercultural interaction, generalization
of the achievements of the material and spiritual culture of human civilization;
the use of the latest technologies in the formation of communication skills.

The socio-cultural approach to language education is that communicatively-
oriented teaching of English as a means of intercultural communication is closely
related to its intensive use as a tool for learning global culture, national cultures
and social subcultures of people, the culture of communication of the country and
its reflection in the way and style of life; spiritual heritage and historical memory
of the country and people; a way to achieve intercultural understanding.

Conclusions and prospects of the research. The competence-based
approach in foreign language learning focuses on developing skills that allow
learners not only to acquire the language but also to use it effectively in real-life
situations. This is particularly important for teaching listening and reading, as
these skills are directly linked to the ability to interact with various sources of
information such as texts, audio, or video.

Teaching listening through a competence-based approach involves
enabling learners to recognize and interpret information in a variety of situations.
This includes not only understanding grammatical structures and vocabulary but
also the ability to use context, intonation, and non-verbal cues for more accurate
comprehension of the content. For example, listening activities can focus on
specific goals, such as understanding the main idea, searching for specific
information, or interpreting thoughts expressed through subconscious signals
(such as emotions or attitudes).

Key aspects are: developing the ability to actively listen and identify key
ideas, using listening strategies to deduce meanings of words or expressions from
context, teaching learners to focus on specific parts of audio material relevant to
the task (e.g., listening to texts with different accents or at fast speeds).

In reading, the competence-based approach focuses on developing
learners’ ability to interact with texts across different genres and styles. This
requires not only the ability to understand specific words or grammatical
structures but also the ability to evaluate and interpret the logical connections
between different parts of the text, draw conclusions based on what has been read,
and form one’s own judgments.

Key aspects are: deep understanding of the content and structure of the text,
using various reading strategies (e.g., scanning, skimming for main ideas,
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detailed reading for deeper meanings), developing critical thinking through
analysis of different viewpoints and arguments presented in the text, teaching
learners to distinguish between main and secondary ideas, which allows for more
efficient interaction with the information and its practical use.

The competence-based approach actively engages learners in the learning
process, which enhances their motivation. Learners not only study the language
as a set of rules but also see how these rules are applied in real-life situations.
This helps to develop intrinsic motivation for further improvement of listening
and reading skills, as they can practically apply their language knowledge to solve
specific tasks.

The competence-based approach allows for tailoring the learning process
to individual learner needs. It ensures that each student can develop at their own
pace and in accordance with their personal learning styles. Taking different
learning preferences into account and offering various types of tasks helps to
effectively work with students at different proficiency levels, providing them
with strategies to improve their listening and reading skills.

The competence-based approach emphasizes that learners should not only
acquire abstract knowledge but also have the opportunity to apply it in real-life
situations. For instance, by actively using authentic materials (such as articles,
news, interviews, podcasts), students gain experience in understanding the
language as it is used by native speakers, which significantly increases the
effectiveness of learning. Such learning fosters better language intuition, enriches
vocabulary, and helps prepare students for real-life situations where they need to
understand what they read or hear.

In conclusion, the competence-based approach in teaching listening and
reading in foreign languages promotes the development of overall language
competence, which includes not only knowledge of the language but also the
ability to use it to achieve specific goals. This approach is focused on real-life
contexts and provides learners with the opportunity to effectively apply their
language skills to interact with the world around them.
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